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ABSTRACT

Objective: The purpose of this study was to investigate the status of identity achievement, and its relationship with social support of young adults
in college. In addition, the study was aimed to investigate gender, and year of staying in college on identity achievement.

Methods: Participants of this study were a total of 291 (114 male and female177) first, second and third year college students of Gondar College of
Teacher Education, who were selected using stratified sampling method. This study was conducted using Likert type scale i.e., Functional Identity

Scale and Multidimensionality Scale of Adequacy of Social Support.

Results and Conclusions: Findings indicated that young adult college students had a moderate and above level of identity achievement. It was also
found that the level of social support was strongly associated with identity achievement. Regarding years of stay in college, third, second and first
year students found the absence of statistical mean difference on identity achievement. Finally, there was no gender difference in the identity

achievement dimension. Possible implications were discussed.
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INTRODUCTION

Young adulthood (roughly 18-26 years) is a period when individuals
actively choose between various possibilities such as mate selection,
work, and worldwide views (Arnett, 2000). Contemporary studies
have been enhancing our understanding of developmental
dimensions of this distinctive, yet under searched period of the life
course. This period has its own features which may include at least
five defining characteristics: identity exploration processes in the
area of love , world and world views instability, being self focused,
feeling somewhere in between and looking forward and
experiencing various future possibilities of life (Arnett, 2004).

Most students in college are young adults (Eric et al., 2009). This is a
period when rapid changes take place in individuals’ life due to their
exposure to new ideas and involvement in intimate relationships
(Arnett, 2004; Erikson, 1971; Checkering & Reisser, 1993;
Schulenberg, et al, 2000). Over the course of college years, they
undergo opportunities of psychosocial development and learning
experiences that expand their cognitive, emotional, and social
adaptive capacities (Tao, ea al.,, 2000; Pascarella & Terenzini, 2005).
Studies have identified that young adult college students retained
responsible behavior, autonomous decision-making and financial
independence. These are viewed as the most important marker or
developmental indicator of the young adult transition (Green, Suzan,
Wheatley, John, & Aldava, 1992; Scheer, Unger, & Brown cited in
Arnett, 1997). As Chickering & Reisser, (1993), pointed out
traditional aged students in college explore and earn the possibilities
of social competence, develop their autonomy patterns and identity,
as well as formation of intimate relationship finally persist in to
adulthood. Most often, they develop along each of these domains
simultaneously (Landino, 2006). Based on this numerous changes, it
might be expected that identity style would receive a major stimulus
towards the growth of young adult students in college.

However, for a number of reasons, many young adults have
interrupted and unable to take the steps necessary to move forward
in forming their identity (Ann & Patricia, 2000). As a result,
movement along these dimensions may vary from student to student
and will finally face these challenges (Patrice, 2007). Arnett, cited in
Mahmoud (2011), spelled out that while individuals in this age
group (18-26 years) are expected to show progress in their
individuation and self-definition as exhibited by their capacity to
develop mature intimate relationships and maintain independence,

the majority tend to postpone accomplishing these tasks.
Throughout their transition to adulthood, they may face difficulties
in matching their achievement of expectations for education, work,
and relationships with real life. Some individuals also suffer from
difficulty in interaction with others, or maintaining a friend because
they lack the social skills for facing the challenges (Shaffer, cited in
Etaf, 2010). In turn, identity establishment tasks can be a
disorienting and difficult experience for them rather than a normal
part of their development (Arnett cited in Mahmoud, 2011). This
implies that there may be a deterioration of development patterns
and the resolution of the issues either prior or after their expected
emergence in the life course.

Theoretical Perspectives of Social Support and identity Style

Different factors are assumed to affect the development of one’s
identity. Some suggest the support and opportunities offered by an
individual’s environment have a large influence on identity
formation. Considering the impact of these factors is crucial to
understand the formation of identity. Social support provides the
most significant environmental resources such as provision of
strong social attachments. This makes an individual to be able to
exchange helpful resources and develop a feeling of having
supportive relationship and behaviors (Hobfoll &Vaux, cited in Tam,
2008). Parents, friends, siblings, relatives, and teachers are
important sources of social support during young adulthood in
college (Arnett, 2007; Tepoel, 2012). Empirical findings revealed
that parents and friends are the most important sources for the
development of one’s future life orientation, current events, and
activities, relationships, and friendship formation (Bois, Rymound &
Revesloot cited in Taina, 2000). The social support theory views that
the social support provided by significant persons through advice
and reassurance enhances adaptation to stressful situations (Cohen
et al. cited in Mahmoud, 2011). Some contemporary researches
elucidated that people may have a number of social needs or
provisions that are necessary for them to feel sufficiently supported.
Social support may be protective and can improve the well-being of
young adult college students through the psychological effects of the
presence of other, preventing isolation, through being a valued part
of the network, receiving a sign of love and understanding, and being
secure of help when it is needed (Weiss, cited Candice and Presseau,
2005; Settersten & Barbara 2010). This can foster not only



Yitades Tesfaye

confidence, self-assurance and feelings of worth, but also security
and control over oneself and to the environment which are
components of identity formation (Nestmann & Hurrrelmann, cited
in Taina, 2000). The study conducted on Somali young adults
identified that most individuals reported strong family support
promoted their positive behaviors and developmental outcomes
(Eric et al, 2009). According to Zerihun, (2007), social support
received from teachers play prominent role in the development of
students. Strong positive interpersonal relationships are beneficial,
because they function as a source of comfort and safety throughout
the multiple life changes that occur during this stage of development
(Para, 2008). On the contrary, continual persons who lose the social
support have more developmental difficulties than those who have
access to support (Eric et al, 2009). Based on the above mentioned
empirical findings, it is possible to conclude that young adult college
students who have access to social support have opportunities to
facilitate their psychosocial profile than those who lacks its
availability. Families, friends, and other significant persons who
provide positive emotional, informational, and instrumental
supports potentially contribute to healthy patterns of psychosocial
development of young adult students in college.

In our context, local researches on the issues of psychosocial profile
of young adult college students and the contribution of social
support are very limited. Nevertheless, according to Eric et al
(2009), most Somali young adults widely reported that they faced
many psychosocial developmental challenges. Moreover, young
people students may move back and forth between transitions and
inconsistent to form and maintain healthy relationships. Others may
rotate between the period of work and unemployment or live
independently at times and then retire to live with their parents
(Kassahun, 2010; Beverly, 2009). Local studies conducted among
late adolescent preparatory students found out problematic
relationship, experiencing feeling of worrisome, being bored with
life and the world around them. More than half of students reported
feeling lonely and depression (Solomon, Mesganaw, &Ababa,
2006).Besides, high level of drug addiction was observed among
young adult college students (Ayalu et al, 2012; Yigzaw, 2002).
These all facts are possible symptoms of lack of attaining
psychosocial dimensions (Athl, 2003). This condition requires a
systematic research on the psychosocial profile of young adult
students in college.

In light of lack of knowledge in the area and implications of the issue
in our context, the present study is designed to assess the relative
contribution of social support in the development of psychosocial
dimensions such as social competence, emotional autonomy,
intimacy, and identity of young adult Ethiopian students in Gondar
College of Teacher Education.

Problem Statement

Psychological researches have explored the dimensions of
psychosocial profile of young adult college students. However, social
support as a conditioning factor of identity achievement has not yet
been adequately explored as compared with other variables such as;
depression, loneliness, academic failure, family problem, substance
abuse, and others. In addition, children and adolescents have been
highly emphasized; however, the young adult period has been given
little attention. Very recently, different researches have been
conducted on young adult, particularly focusing on the emerging
adulthood as a separate stage of development in North America and
Europe. Nevertheless, in Ethiopia young adulthood as a course and
as an issue has become newer.

Although fewer investigations have been conducted in different
parts of the world concerning the identity achievement and its
relation with social support and socio-demographic variables, the
present researcher has not found any research done on the issue to
be cited in the Ethiopian context. For example, some researches
done as a requirement for fulfilling MA degree in psychology on the
relationship between social identity and interpersonal relationship,
the influence of inter ethnic attitude on enter ethnic quality of
interaction, career choice of students at preparatory school,
emotional intelligence and its link with some demographic variables
and academic achievement assessment of the contribution of peer
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education for HIV infection risk reduction among late adolescents
and young adults (e.g. Dereje (2010), Abera (2010), Mebratu (2009),
Mulugeta (2010) and Yonas (2007). However, one can hardly
illustrate the clear relationship between social support and social-
demographic variables: gender, year of staying in college and
identity achievement profile that is typical for Ethiopian young adult
college students.

Lastly, it has been well recognized by psychologists due to the deep
interwoven nature of development and within contextual cultural
characteristics, which serve as a mediating factor in bringing
variations among individuals' dimensions of psychosocial
development (Yii-Nii Lin, n.d.). Due to this reason, what was found
abroad may not show the reality in the Ethiopian context. If those
arguments make sense then there is a need to study how social
support and socio-demographic variables including gender, year of
staying in college, as well as socioeconomic status of the family
relate to the dimensions of the psychosocial profile of young adult
students in Gondar College of Teacher Education.

Research Questions

The availability of social support is a determinant factor of identity
formation young adult college students. In addition, socio-
demographic factors plays role in the development of psychosocial
profile of the students as well. Hence, this study is designed to find
out answers to the following questions:

1.  What is the status of identity achievement of young adult
college students?

2. Is there association between social support and identity
achievement of young adult college students?

3. Does identity achievement vary across socio-demographic
variables including gender, and year of staying in college?

Objectives

The general objective of this study is to investigate the role of social
support in the psychosocial profile of young adult college students.
More specifically, it attempts to:

1.  Identify the status of identity achievement of young adult
college students in Gondar College of Teacher Education.

2. Investigate the association between social support and
identity achievement of young adult college students.

3. Examine gender differences in the identity achievement
among young adult college students.

4. Identify differences in the identity achievement among
young adult students by their year of staying in college.

5. Recommend possible solutions based on the findings of
the study.

Operational definitions

Identity: involves on discovering “who am 1?” which entails being
able to know oneself and attitudes towards oneself and constitutes
coherent outlook of what one’s personality is and how it fits in a
social context including clarification of one’s roles and lifestyle,
recognition of the self in light of reactions from others, self-
confidence and acceptance, and personal integration.

Social Support: refers to the experience being valued, respected,
cared about, and loved by others who are present in one’s life. It may
come from different sources including family, friends, and other
significant persons.

Significance

It is relevant to look into the problem to have more information
about the issue that will help for families, teachers, counselors,
policy makers and organizations working with young adult college
students to design intervention measures. In addition, this study can
serve as a springboard for training institutions, colleges, government
agencies, and educational planners to mold their training program in
a way that takes into account the trainee’s identity achievement.
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Finally, there are no enough studies on the dimensions of the
psychosocial profile of the students in Ethiopian context. The result
can enable them aware of the identity achievement and create
conducive environment to facilitate growth to more mature and
complex level of functioning.

METHODS
Research Design

Correlational research design was used to examine the relationships
between social support and the identity formation of young adult
college students. Social support and socio-demographic
characteristics were independent variables, whereas profile of
identity formation was the dependent variables.

Study Area

This study was conducted in Gondar College of Teachers’ Education
(Gondar Town) on young adult college students. Gondar is located in
the northern part of Ethiopia (Amhara region), distant 750 k.m from
Addis Ababa. Most college students have been admitted from
woredas under the zones of the national regional state. Many of the
students live alone, going away from the home background of their
family.

This condition provides them the opportunities to get freedom
relatively from their parent’s control, live their independent life, and
create new opportunities and challenges.

The rational for selecting this problem and the study area site
are:

1. The problem concerned with the dimensions of
psychosocial development is not sufficiently studied in
Ethiopia especially among young adult college students.

2. It is obvious that most of the researcher prefer to
conduct their studies in the main capital city, Addis
Ababa, due to lack of interest to go out in other areas.

3. The student researcher’s experience and observation of
the problem at higher educational level

4. The researcher’s good knowledge, experience and
knows the study area well.

Therefore, by considering these all, the student researcher chooses
Gondar College of Teacher Education to conduct this study.

Population

Students of Gondar College of Teacher Education, whose age ranges
from 18-26, were target population. First, second and third year
students were included in the study. These three (all) levels were
chosen for various reasons. First, conducting studies on students of
different year level enables to see its contribution over time. Other
things being equal, including participants from different levels allow
us to get participants of different age levels. This in turn, helps us to
see differences in identity achievement profile across different age
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groups. Secondly, sampling participants at different age and year of
staying in college represents the powerful way to enhance external
validity or generalizablity of the study.

Sampling

Gondar College of Teacher Education has been offering two
programs; linear and cluster programs. In the linear program, there
are nine departments; namely Amharic, English, Mathematics,
Physics, Chemistry, Biology, History, Geography, and Aesthetics. The
cluster program includes five departments: Language, Mathematics,
Natural Science, Social Science, and Aesthetics, which are given for
regular college students. Five departments were randomly selected
from linear program. These were Ambharic, English, Biology,
Geography, and History.

Proportionately, three departments were randomly selected from
the cluster program. These were Mathematics, Natural Science, and
Social Science. Then these departments were stratified based on
year on staying in college. First, second and third year students were
considered in this study. Proportional stratified sampling was
applied to select students as sample of the study from all sample
programs.Students’ year level, name, age, and sex were obtained
from all departments of the two programs. The student researcher
and assistant data collectors listed out all students’ with their
department, college year, and sex. Then, by using student’s list,
participants were taken through simple random sampling (lottery
method). The total number of students found in the eight
departments was 1280 (482 male and 798 female). Out of 1280
regular students enrolled in the college, 306 students from the three
year levels were selected. The sample size was determined based on
the recommendation of Krejcie and Morgan (1970) for correlation
research design.

These participants were proportionally selected using the following
steps:

1.  As the information taken from the administration officer
of the institution shows, the total number of young adult
college students is 1280.

2. The proportion for selection was determined by
computing the ratio of the required sample (t) to the
population (T) of the study. Proportion t/T,
306/1280=0.2391

3. The number of members in each stratum was multiplied
by the obtained proportion to get the number of young
adult students from each educational year level that were
included in the sample of the study

The sample selection considered the proportions of males and
females, and year of staying in college using the above mentioned
steps (David & Cava, 1987). Among the total 306, 15 respondents did
not complete the questionnaire appropriately. These were excluded
from the analysis. Therefore, the analysis was based on the data
obtained from two hundred ninety one respondents. (See Table 3.1
below for the details)

Table 3.1: Distribution of sample size

Year of staying in college Population Sample

Male Female Total Male Female Total
First Year 124 276 400 32 64 96
Second Year 207 353 560 43 83 126
Third Year 150 169 319 39 30 69
Total 481 798 279 114 177 291

Variables

The independent variables include social support and socio-
demographic factors such as gender, and year of staying in college.
In this study, the dependent variable was identity style.

Tools

Data were collected using self-administered questionnaire for all the
variables. The first part consists of demographic variables, such as
age, gender, year of staying in college, and socioeconomic status of
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the family. Socioeconomic status of the students’ family was
measured focusing on some selected variables that reflect the
multidimensionality of family socioeconomic status. It emphasizes
on the combination of economic and sociological aspects family's
work experience. It also addresses individual's and family’s
economic and social position in relation to others, based on income,
education and occupation as recommended by Bettina & Kevin
(2008).Both ‘objective’ and ‘subjective’ socio-economic status
measures were applied. The National Center for Educational
Statistics (2008) suggested that objective measures include the
occupational and educational level. Besides, the subjective measure
focus on the household income status of the family of young adult
college students was examined. In the present analyses, a three-level
classification was used: (i) lower (ii) middle; and (iii) upper to
describe the three areas a family may fall into. Based on both
objectives and subjective measures, when placing a family into one
of these categories, the summed score result of the three variables
(income, education, and occupation) were used (NCES, 2008). The
availability of social support was measured using a 12 items
multidimensional scale of perceived social support (MPASS) that
was originally developed by Zimet et al,, 1998). Finally, Functional
identity scale was used to assess the identity achievement status of
college students.

Procedures
Construction
Identity Development:

The 15 items Functions of Identity Scale (FIS) was used to measures
how young adult college student’s a sense of self was constructed
well. Serafini and Adams (2006) originally developed this scale. The
functions of identity are theoretically arranged in line with Erikson’s
notion of an“optimal identity” (Demir, 2011). The function of
identity theoretical framework seeks to describe how identity serves
to provide individuals with a sense of structure with which to
understand self-relevant information as well as a sense of harmony
between chosen values, beliefs, and commitments. Besides, it seeks
to describe a future orientation where goals may be pursued in the
context of achieving a sense of a possible self and fostering a
congruency between one’s view of oneself in the present and in the
future. Lastly, FIS attempt to see a goal orientation where individuals
actively pursue goals that are congruent with an established sense of
self or personal identity; and a sense of personal control, free will, or
agency that enables active self-regulation in the process of setting
and achieving goals, moving toward plans, and processing
experiences in ways that are self-relevant.

Respondents were asked to indicate on a 5-point Likert scale how
well each of the statements describes them (1 = never, 2 = seldom, 3
= sometimes, 4 = often, and 5 = always). However, the researcher
modified the scale into 4-point likert scale and describe them (1=
never, 2=sometimes, 3= often, 4=always) to minimize its ambiguity.
Based on the recommendation of Serafini and Adams, 2002, the
student researcher used the summed scores of the scale to observe
the full distribution of variance in a given sample. Originally, the
reliability of the instrument was o =.77 (Serafini, Maitland & Adams,
2006). Scores can range from 15 to 75, with the highest score
representing the highest level of functions of identity scale.

Social Support

With a little modification to fit the cultural context of participants of
the study, multidimensional scale of perceived adequacy social
support was adapted and used to assess the social support status of
participants. The multidimensionality scale of adequacy of social
support, that was originally developed by Zimet, et al, (1988),
employed to measure the perceived adequacy of social support. It
was a 12 items scale, rated on a 7-point Likert scale ranging from (1)
very strongly disagrees to (7) very strongly agree. Carmen (2010)
modified it to a 5-point Likert scale as they thought that participants
may have a difficult time differentiating between the points on the
scale, and felt that the 5-point scale would be more culturally
appropriate and comprehensible.
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The multidimensional scale of social support was used by many
researchers who were looking for a short, clear and accurate scale to
measure social support from family, friends and significant others
(e.g. Mahmoud, 2011). Here, other significant refer to persons
beyond family and friends (Basol, 2008). Multidimensional
perceived adequacy social support scale was used in the study
because of its validity and reliability that was conformed after
conducting research with many different samples (e.g. Muhammad
and Neelma, 2010; Tinakon, Nahathai, & Ruk, 2011; Mahmoud,
2011). Consequently, it is a valid and reliable instrument for
measuring social support across cultures. The reliability of these
sub-scales originally was 0.78, 0.76, and 0.69 respectively (Zimet et
al, 1988). During the analysis participant’s over all raw score on
Social support further categorized in to three groups. Ashley (n.d.),
recommended that based on scores from the Multidimensional Scale
of Perceived Social Support, participants should be placed into a
total social support category (low, medium, or high) depending on
their total score of perceived social support. The student researcher
used the standardized scoring guideline that was suggested by
Carmen (2010). The scoring guidelines indicated that an overall
score of: 12-29 reflects low social support, 30-44 reflects medium
levels of social support, and 45-60 reflects high social support.

Validation
A. Expert Judgment

The content validity of the adapted instruments was evaluated by
graduate students from different discipline of psychology (social,
measurement, and developmental psychology) and language
department at Addis Ababa University. Then, both the Amharic and
English version of 81 items were assigned to six judges. (one
literature and linguistic masters, one developmental psychology
PhD, two developmental psychology Masters, one measurement and
evaluation and one social psychology students) to compare the
translation compatibility with the original language and sort them
out in terms of how proper the descriptions are for identity
achievement and social support. Before the judges make
categorization of the items used to measure, the researcher has
spent enough time in explaining and briefing its objective to the
judges. In addition, the experts were asked to give their replies
under the alternative ‘relevant’, ‘irrelevant’ and state their remarks.
Besides, they were asked to give their comments regarding items to
be included, irrelevant, and over emphasized items. Identity status
and social support scales, according to their judgment, were
approved because of their compatible language translation,
relevance, and content validity. Therefore, the researcher used the
entire items with little modification.

B. Pilot test

Before the actual data collection from respondents, a pilot test was
conducted. Accordingly, the Amharic version of questionnaires was
tried out for two days among 25 randomly selected students at
Kotebe College of Teacher Education, where similar settings
practically could go together with Gondar College of Teacher
Education students. The sample subjects were taken purposely to
represent each cluster of sex and year of staying in college. One of
the most commonly used indicators of internal consistency is
Cronbach’s alpha. Ideally, as a rule of thumb, Cronbach alpha
coefficient of a scale should be .7 and above (Pallant, 2005). For that
matter, the researcher used Cronbach alpha to determine the
reliability of identity achievement and social support items.

Table 3.2: Reliability test result of each variable

Variables Chronbach alpha No. of items
Identity Status 0.78 15
Social support 0.81 12
Total Scale 0.806 27

Based on the feedback obtained from the result of pilot test of
reliability, as it can be seen from the Table 3.2 all the scale met the
desired reliability coefficient. Thus, the instrument was found
important to collect data for the main study.
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Administration

Initial orientation was provided to assistant data collectors on how
to handle questions that may be raised from respondents. In
addition, the researcher arranged conditions to make participants
feel free while giving responses with the help of administrative
officials and instructors. They were also assured that the responses
provided were confidential and any information would be removed
from the school site after completed the questionnaire. Finally, the
questionnaire was distributed to the respondents in a free classroom
setting.

Scoring

In coding the collected results, the researcher first sorted out
negative items from each scale and assigned alternative scoring
method (numerically), to simplify the data scoring tasks. Items
negatively written were reversely coded. Then responses from the
scales were properly filtered and coded to make ready for statistical
processing. Each item was scored for each respondent, and then an
average variable score for each individual was determined by
averaging the item scores.

Data Analysis

Statistical Package for the Social Sciences (SPSS) version 20
computer software was used to enter, clean, and analyze the
quantitative data. Before proceeding with the actual statistical
analysis, assumptions associated with the use of each of the analysis
were checked. In addition, alpha value of 0.05 was determined for all
significance tests.After the data were coded and entered to the
computer, different statistical analyses were made. To summarize
the raw data, descriptive statistics such as frequency, percentage,
mean, and standard deviation were computed. Then, to examine the
interrelationship among variables (independent and
dependent/outcome) inter-correlations were computed by using
Pearson r. T-test was employed to investigate the mean difference
on identity achievement by gender. Lastly, Analysis of variance
(ANOVA) was used to crystallize the independent effects year of
staying in college on the identity achievement as outcome variables.
ANOVA was chosen due to the existence of one continuous
dependent variable.

RESULTS

Among 291 subjects, more than half (177, 60.8%) were female
students while the rest (113, 39.2%) were male. The majority 140
(48.1%) of participants age ranges from 18-20, followed by 96
(33%) respondents whose age ranges from 21-23 years and the
remaining 24-26 were 55 (18%). As far as their year of staying in
college is concerned, most participants (126, 43%) were second year
followed by first and third year students respectively.Results show
that 22.3% (n=65) of participants had low level of social support,
48.8% (n=142) had medium social support, and 28.9% (n=84) had
high level of social support. In addition, 7.6% (n=22) of participant’s
family had low socioeconomic status, 74.9% (n=218) had medium
socioeconomic status, and 17.5% (n=51) had high socioeconomic
status. These descriptive statistics explained by calculated mean,
whether it is greater or lesser than the expected mean. In all
variables, if calculated mean is below the expected mean represents
low score and calculated mean equal or above the expected mean,
represents high score in each variable. In relation to identity, the
expected mean was 30 and the calculated mean is 41.021. Those
results indicate that all participants’ scored more than the expected
mean, so that, they were closer to the highest in their level.

Intercorelation between the predictor and outcome variables

In research question two it is asked, “Is there a significant
association between predictor variable (social support) and the
identity status scores. The findings of this study apparently indicated
the importance of social support for young adult’s identity. The
result of bivariate correlation between social support and identity
achievement revealed significant relationship (r= 0.499, n=291,
p<0.01). Based on this it can be concluded that students who have
higher level of social support do have significantly higher level of
identity achievement. Likewise, different scholars pointed out that
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opportunities offered by an individual’s environment have a larger
influence on the identity formation. Especially, the work of Marsha
and Mark (2003) clearly indicated that there were significant main
effects of acquiring social support on the identity development
among young adult college students. Para (2008), also confirmed
that the sources of support including family, peer and significant
other appear to have the greatest influence on the formation of
strong sense of identity. To strengthen the above empirical findings
Samuolis, Layburn, and Schiaffino cited in Deborah, (2008), clarified
as identity formation is believed to be influenced more by
maintaining relationships with sources of support than by
individuation and is seen as providing a secure base for identity
development. Therefore, one can realize from the analysis and
discussions made in this study that social support has strong
relationship with the achievement of identity of young adult
students in college.

Gender difference on identity style
The results of the analysis could be presented as follows:

An independent-samples t-test was conducted to compare the
identity style for males and females. There was no significant
difference in scores for males (M=71.76, SD= 13.54) and females
[M=71.26, SD=11.66; t (289) =.366, p=.05]. An examination of the
correlation result between identity and gender indicated the
absence of significant relationship. Equivalently, Kroger cited in
Wim & Inge (2011), based on his review of empirical studies,
rejected the idea of strong gender differences in both identities
structure used in the identity formation process. Despite a clear
conclusion about gender difference in identity formation, studies
have shown the absence of gender difference in identity formation
(Muus, 1996). Moreover, he concluded that in most traditional
domains of identity, male and female follow similar patterns of
identity status. Muus, (1996) added that the timing of identity
formation on both gender appeared to be about the same. More to
the point Marcia cited in Temesgen (2010) conducted a research
with 80 participants and did not found any significant difference
between males and females identity achievement. Unlike
Yekoyealem (2005), local researchers also found the same result
with the present study (Mesaye, 2009, Temesgen, 2010, Zemzem,
2006).

Year of staying in college difference on identity style

A one-way between-groups analysis of variance was conducted to
explore the impact of year of staying in college on identity formation,
as functional identity style scale. Subjects were divided into three
groups according to their year of staying in college (first year,
second year and third year). There was no statistically significant
difference at the p<.05 level in identity formation scores for the
three groups [F (2, 238) =0.08, p=.05]. The actual difference in mean
scores between the groups was quite small.

Unlikely, based on the finding, it can be conclude that students from
higher medium and lower college year do not have significantly
greater level of identity formation difference. Previous findings
spelled out as students college year was found to be potential
contributor variable in explaining considerable variation of young
adult students in college identity formation profile. Chickering and
Reisser’s theory of psychosocial development and Redmore cited in
Pamela & Montenique, (2002), stated that it is among second and
third year college students identity more develops than freshman is.
The discrepancy of this finding with previously done researches can
be due to many reasons. One probable explanation for this
inconsistent result may be due to methodological limitation,
including the instrument used for this study, unforeseen conditions
while data were collected and the way this variable was treated.
Above all, the homogenous nature of participants in their level of
socioeconomic status takes the lion share for the presence of this
discrepancy. Therefore, based on the finding of this study, it is
impossible to generalize without further investigation on the issue.
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CONCLUSIONS

Based on the research questions, objectives, and findings of this
study the student researcher tentatively concluded as follows:

1.  Majority of young adult students in college have moderate
and closer to the highest level of identity style.

2. Students who have higher level of availability of social
support could have the opportunity to attain their
identity. The identity formation of young adulthood would
be sensitive to developmental and social factors
associated with the college environment and the existing
social climate of the society.

3. There was no significant difference observed between
male and female in their identity achievement.

4.  Year of staying in college was not found as a prominent
factor in the dimensions of psychosocial profile of young
adult college students.

RECOMMENDATION

An attempt was made to collect relevant information regarding the
factors, which can either foster or hinder the effective achievements
of healthy identity formation. Thus, based on the findings of the
study, the following suggestions forwarded.

Social support is the strongest contributor in the psychosocial
profile of young adult college students. Therefore, family, peers,
relatives, teachers, counselor, and other significant persons should
understand the importance social support in their psychosocial
development.

The study of psychosocial development of young adult college
students is scars in the Ethiopian context. Due to this reason, this
study serves as a springboard to understand the major psychosocial
profile of young adult college students. However, a more complete
understanding of students' developmental tasks and stages and the
variables that affect them are crucial in order to design and
implement more effective program, as well as provide individual and
group counseling services related to general and specific student
developmental needs. Therefore, professionals, educators, and
researchers should pay attention to the issues related to students’
psychosocial attainment. Moreover, researchers can focus on the
themes emerged in this study to further explore in details.

Recommendation for further investigation

Even though significant differences have been observed, it was
controversial with the previous empirical findings. There was no
gender difference on identity profile. Besides, year of staying in
college failed to show significant difference in the outcome variable.
In both cases, controversial and discrepant results found with the
previously identified literatures. Thus, continuous and extensive
research investigation should be done on gender and year of staying
in college as a factor on identity style to validate this finding and
make valuable generalization.

To identify other factors that can hold back the identity formation of
young adult students in college, further studies should be carried out
on the same area. As stated elsewhere, social support, gender, year
of staying in college are not the only contributors to the outcome
variables. Therefore, it would be hasty to arrive at the generalization
that only these factors would predict the outcome variable. In
addition to the above, further research should be directed toward
identifying the role of optimism, self-efficacy, commitment and
copping strategies as more powerful contributors in influencing the
identity attainment of young adult college students. It helps to make
a more dependable generalization.
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